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1  Executive Summary

Care experienced young people are known to be faced with various challenges and barriers to successful independent 
living at higher rates than their non-care experienced peers. The report examines data collected during the Positive 
Transition for Care Leavers project established to support young people to self-manage independent living. The project 
provided individualised, bespoke support to young care leavers either living independently within the community in eight 
local authorities or while planning their transition from the Kibble environment who required support building skills 
beyond stage 5 of the employability pipeline or who were at risk of unemployment, poverty, homelessness and feelings 
of  isolation.  For young people transitioning from Kibble the project helped to ease the change from the intense levels of 
support they had been used to prior to independent living.  The team helped young people to build their resilience while 
continuing to be supported. 

Background
When young people leave care, and the high levels of support they’ve been used to are no longer available, it can be 
overwhelming.  They are simply not equipped to deal with the next steps on their journey towards independent living.  
From our own experience, care leavers often turn to Kibble for support when employment or relationships fail, or they 
become homeless.  

The research available and the demand we’ve experienced for this support evidenced the need to develop a new 
approach for those young people transitioning to independent living. The funding enabled us to grow the social economy 
through Kibbleworks with the formation of a new project team to develop a new model and activities to expand the help 
available to care leavers and assist them to sustain positive destinations. 

The Team
Originally the team consisted of three individuals, however as the project progressed this changed to better reflect the 
needs of the project.  Staffing evolved and the team consisted of three new FTE members of staff consisting of a Project 
Manager (part-time) who also undertook caseloads, Senior Transitions Advisor (full-time) and two Transitions Advisors 
(part-time).  Each were allocated different regions and supported young people within their area. As far as possible, 
meetings were scheduled in succession to minimise unnecessary travel and reduce the carbon footprint.
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A Flexible Approach
From the outset, the success of the project relied on the ability to be flexible and adapt.  This would enable us to truly 
meet the need of the young people we were supporting and be there for them when they really needed us.  As such,  
staff worked different shifts to ensure support was available out with traditional working hours which included evenings 
and weekends. 

Young people were able to contact the team using a variety of different methods including telephone, email and social 
media in the first instance. The team also attended events and drop-ins in the community so people could meet face-
to-face.  Initial meetings would take place either at the team base or in the young person’s locality, whichever was most 
convenient.  Bearing in mind, for care leavers venturing to a new place to meet a new person can be a daunting prospect, 
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2  Infographic Summary
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6.2.1.3  Baseline Self-Evaluation Assessment
Asks young people to rate their ability to manage each factor independently.  Therefore, low scores indicate a support 
need while high scores indicate the young person is coping with the aspect of independent living represented. 
Participants complete these prior to supportive assistance being received as part of a rapport-building interview which 
aimed to aid communication between the advisor and the young person and to encourage clarity in identifying support 
need priorities. 

6.2.1.4  Final Self-Evaluation Assessment
Identical to the baseline assessment, asks young people to rate their ability to manage each factor independently.  Low 
scores indicate a support need while high scores indicate the young person is coping with the aspect of independent 
living represented. Participants complete these following supportive assistances and long-term engagement with the 
Transitions team in order to examine the level of progress made in each factor influencing the ability to sustain housing, 
education and employment. 

6.3  Qualitative Materials
Case Notes: an overview of a young person’s journey during their time engaging with the Transitions team and programme. 
These were examined qualitatively to investigate the impact of domains as well as to highlight emerging themes.

6.4  Procedure
At the point of referral participants were asked to identify areas in which they would like support.  Following this, at the first 
meeting with a Transitions team member, participants were asked to complete an evaluative self-assessment which asked 
how able each participant was to manage these key areas independently and which they may require further support with. 
Finally, participants were asked to complete the evaluation assessment a second time at the end of the project after having 
worked with the Transitions team over time on progressing in these key areas.  Transitions Advisors also kept details of 
contact, support provided, and progress made through the use of case notes and the engagement record. 

6.5  Analysis
The analysis conducted in the current report are mixed method, thereby, integrating the quantitative approach and 
qualitative approach through the use of domains. The factors/domains chosen were those revealed by the literature 
review to have an impact upon young care leavers managing living independently or were influenced by the accumulated 
knowledge of the Kibble community.  

6.6  Coding
An adapted variation of grounded theory was used to code the case notes qualitatively. Using this method case notes 
were examined using the following steps:

1.	 Line by line read through with semantic interpretation. 

2.	 Examination of commonalities and variations in semantic interpretations to develop draft themes and coding structure. 

3.	 Second line by line read through adhering to the draft coding structure and the development of a finalised  
thematic structure.

4.	 Third read through adhering to the finalised coding structure. 

5.	 Final read through to identify comments relevant to domains. 
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7  Quantitative Findings

7.1	 Participant Demographics
The Transitions team worked with 56 participants during the project however one participant has since withdrawn 
consent for their data to be used, therefore the following findings are based on data collected during referral interviews 
with young people, baseline self-assessments, and final self-assessments. 

The 55 participants referred to the transitions programme included 28 females and 27 males with a mean age of 20.06 
years old with a standard deviation of 2.86. The age and gender of participants are broken down further in ɲgure 1.

Participant Age and Gender Demographics Education and Employment Status

Figure 1: Participant Age & Gender Figure 2: Participant commitments

Figure 2 shows participants educational and employment commitments, at the time of referral 37 participants (67%) 
indicated that they were taking part in formal education while 7 were in employment (14%). In addition, 3 participants 
were in employment training (6%), 3 were in both education and employment (6%) and a further 2 participants were in 
both education and employment training programmes (4%).
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Figure 3 shows the number of 
participants based in each local authority 
area as well as how many have a pre-
existing relationship with Kibble. Most 
participants were found to be from 
Renfrewshire (18, 32%) with 27% being 
from Glasgow (15) and 14% in both 
North (8) and South Ayrshire (8), 7% 
in East Ayrshire (4) and 5% being from 
West Dunbartonshire (3). One of the 
56 participants chose not to disclose 
location information and is therefore not 
represented in figures 4 and 5.

Figure 3: ParticipantsɅ Local Authority and Associations With Kibble

Scottish Index of Multiple Deprivation  (SIMD, Decile)

Figure 4: Participant Local Authority and SϥMD Category (Decile)

Figure 5 shows the spread of participants’ postal codes against the Scottish Index of Multiple deprivation (SIMD, decile).  
It was found that participants who sought the support of the Transitions team were disproportionately from the areas 
of the worst deprivation. 40% (22) of participants were found to be from SIMD category 1 areas while 16% (9) lived in 
category 2 areas.

Participant Locality and relationship to Kibble
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7.2  Initial Referral Support Requests

Support Requests

Baseline Average Scores

Figure 5: Number and Percentage of Participants Requesting Support in Each Key Area

Figure 6: Baseline self-assessment scores for all key areas inclusive of average scores for those requesting support, those not requesting support 

and overall scores

Figure 5 shows the number of young people who requested support in the areas listed during initial consultations with 
Transitions team staff. Housing and welfare was found to be the area with the highest number of requests (47, 85%) 
for support followed by benefits (36, 65%), debt management (34, 62%), mental health (33, 60%), education (32, 58%), 
employment (31, 56%), general health and wellbeing (28, 51%), legal issues (23, 42%) and medical issues (22, 40%).

7.3  Baseline Self-Assessments

Figure 6 shows the average score of participants prior to supportive intervention using the self-assessment tool, higher 
average scores indicates lower needs and higher ability to manage this area independently. Across all factors those who 
did not request support scored higher in their self-assessments than those who did request support in each area.  
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The lowest average scores of those requesting support were in the areas of benefits (4.00), debt (4.07), and employment 
(4.63), followed by; housing (4.67), medical (4.79), legal (4.90), mental health (4.93), cooking and eating well (5.05), 
education (5.20), and finally, health and wellbeing (5.38).  In addition, the lowest overall scores (inclusive of all 
participants) were in the areas of benefits (4.86), housing (4.88), and mental health (5.52) and employment (5.53) followed 
by debt (5.66), education (5.69), health and wellbeing (6.38), legal (6.42), cooking and eating well (6.70), and medical (7.18). 

This suggests these are the areas with the most need for support among participants.  In addition, the largest mean 
differences between those requesting support and those not requesting support was in the areas of with debt (mean 
difference 3.98) and benefits entitlement (3.86). The lowest mean differences were between education (1.30), mental 
health (1.47), and housing and welfare (1.47).

7.4	 Level of Engagement

Figure 8: Types of contact used with 

participants

Figure 7: Engagement (number of contacts) made per month with young people

Figure 8 shows that the most frequently used method of communication was text messaging/messaging via social media 
accounting for 61% of communications followed by individual face-to-face meetings (17%), phone calls (11%), emails (10%) 
and finally attendance at group events hosted by the Transitions team accounted for 1% of communications. Figure 7 
shows that the level of engagement of young people tended to rise within the first year of the project excluding a small 
dip in July (Oct 2018 – Oct 2019), followed by a gradual decrease in the level of engagement thereafter.   September and 
October’s peak in engagement can be seen to align with the beginning of the academic term with participants seeking 
additional support as they move onto new educational placements.

What kind of contact did 
participants have with 
the Transitions team?

Engagment of Participants
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7.6  Comparing Baseline and Final Scores

Self-Assessment Baseline and Final Average Scores

Figure 10: Comparison of overall average baseline and ɲnal self-assessment scores

Figure 10 shows the differences in participants overall ratings before (baseline) and after (final) involvement with the 
transitions team supportive intervention.  Higher mean differences in between baseline and final assessments indicate 
higher levels of progress being achieved by those seeking and receiving support. The most progress was made in 
the areas of benefits entitlement in which participants overall showed an average improvement of 2.62 followed by 
employment (2.36), debt (2.27), education (2.21), medical (1.99), housing (1.91) , legal (1.70), health and wellbeing (1.38), 
mental health (1.43) and cooking and eating well (1.06).
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7.7  Findings Summary 1: Overview
For each area of need the average scores on the baseline self-assessment task were found to be lower for those 
participants who requested support in those areas than those who did not. This suggests young people are able to 
accurately identify which areas to prioritise in their engagement with the Transitions team when working to maintain 
tenancy, education and employment and to succeed in living independently. Following engagement with the transitions 
team by 50 participants who completed the final self-assessment the mean average scores in each area where support 
was offered had shown improvements with final average sores being higher in all areas than baseline average scores. 
To examine these differences further, the graphs below show the findings relevant to each area in more detail with 
average baseline and final self-assessment scores for each key area displayed below with average scores given for those 
requesting support in the relevant area as well as those who did not request support (managing independently) and 
overall scores representing the average for all participants. 

Cooking and Eating Well on a Budget 

Participants attending Cooking and Eating well  
on a budget sessions 

31 participants (56%) took part in online 
cooking tutorials or through the pilot 
practical sessions. Further data was collected 
regarding the attendance of participants 
at the various cooking and eating well 
workshops made available to participants in 
the Transitions programme. The graph shows 
the number of participants in attendance at 
each workshop. 



Case Study 

A is a 17-year-old male who was referred to Transitions by his Employability Officer at the residential care house where he 
has lived for several years. A met with his Transitions Advisor and they discussed areas of support that he felt he needed.

A disclosed that he would like to start college, however he was not sure which course would be best suited to him. He also 
said that he would need support to fill out the application. Next A said that he felt he needed to do something with his life 
as he was becoming socially isolated and preferred to stay in his room. He stated he would like support to become a more 
independent person.  A did not like the thought of moving on from his residential care house as he felt he had no skills in 
cooking or how to be independent. 

At the second meeting A decided that he would apply to college to do a course he was interested in. Together A and the 
Transitions Advisor completed the application. In order to increase his independence, the Advisor worked closely with the 
Employability Officer and found A a part-time job that would help with social isolation and confidence. A also attended the 
Transitions cooking programme where he learned ideas about cooking on a budget and how to make his favourite dishes. 

Young person’s feedback:
I had such a great time at the cooking programme, it was a lot of fun and I learned how to make some of my favorite food. 
The Transitions team helped me a lot with my independence and my college applications.
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Social Isolation
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•	 H is on a full-time college course and stated on her referral that she would like support to help build her C.V. and 
to look for volunteering jobs within an advocate role. The advisor put H in touch with a few advocacy agencies in 
her area who were willing to meet with her to discuss volunteering work. H also brought along her qualifications 
that she had gained over the last few years at college. She explained that she did not know how to list them on 
her CV. The advisor supported H to update her CV and add in her relevant qualifications. At the time of writing, 
she was waiting to hear back and is hopeful that she will get a job volunteering soon.

Education:
•	 A requested support to look at college courses suitable to her and help to complete the application. She also 

requested support to find out what funding would be available to her throughout studying. A met with her 
Transitions Advisor on campus where they discussed her areas of interest and what type of jobs she would like in 
the future. A felt that she would be suited to health and beauty courses as this was of great interest. The Transitions 
advisor and A looked at available courses online and applied to a college nearby. A also wanted to know if she could 
get any money whilst studying. Together they found that as A was care experienced, she would be entitled to the 
care experienced bursary. A requested the relevant documentation and applied for the bursary. 

•	 A Transitions Adviser met with M and completed an assessment tool, where she indicated that she was concerned 
about college as she had been unable to complete her hairdressing placement.  If she did not complete this part 
of the module she would not be allowed to progress to the next year.  The Transition Adviser contacted M’s course 
leader and asked if M would be able to complete the placement aspect of her course over the summer holiday, 
the course leader was happy that if M completed this successfully then she could progress to the next level.  The 
Transitions Adviser also met with M to discuss contacting local salons and asking to complete a summer placement.  
M was a bit nervous about this, but with support and guidance she was found one that let her complete her 
placement.  The Transitions Adviser supported M over the summer to complete this and liaised with college staff to 
ensure that they were aware and able to progress her to the following year.

•	 J disclosed that he would like to start college, however he was not sure which course would be best suited to 
him. He also said that he would need support to fill out the application. Next J said that he felt he needed to 
do something with his life as he was becoming socially isolated and preferred to stay in his room, he stated 
he would like support to become a more independent person. J decided that he would apply to college to do a 
course he was interested in. Together J and the Transitions Advisor completed an application for college. In  

销
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Secondary Domains; generally, impact upon primary domains. 

These domains were identified by the Transitions team prior to engaging with participants as being areas of interest 
which may impact upon an individual’s ability to maintain successful placements in education and employment as 
well as tenancy.

Health and Wellbeing
•	 0HQWDO�+HDOWK��Concerns regarding mental wellbeing and access to support services. 

•	 The allocated Transition Advisor met with U in person at a local café within U’s local community, to build a 
rapport and support U to discuss openly what she is finding a challenge. U was able to share that she suffers 
from anxiety and depression and that this had affected her attendance at college. U felt isolated and in need 
of additional support. The Transitions Advisor was able to identify local support provision and signposted U 
to a local community group – Minds Over Matter – who meet weekly to support young people and adults with 
mental health issues.’

•	 V disclosed that she had issues with anxiety and depression which she thought could stop her from attending 
university. The Transitions Advisor contacted student services to find out if a counselling service would be 
available for V during term time. It was verified that she could attend counselling within the university if V 
became stressed at any time.

•	 After much exploration the advisor sat down with X and prioritised her issues. Together they wrote a plan in 
which X could deal with one issue at a time. She decided that staying in college to finish her studies was her 

				









35

11





37





39

Meltzer, H., Gatward, R., Corbin, T., Goodman, R., & Ford, T., 2003. The mental health of young people looked-after by local 
authorities in England. London: HM Stationery Office.

Office for National Statistics, 2004, The mental health of young people looked after by local authorities in Scotland.

Piggot. J, Williams. C, McLeod. S, and Barton. J. 2004. ‘A Qualitative Study of Support for Young People who Self-Harm in 
Residential Care in Glasgow’ in Scottish Journal of Residential Child Care. Pg 45-54.

Ridley, J., & McCluskey, S. (2003). Exploring the perceptions of young people in care and care leavers of the health needs. 
Scottish Journal of Residential Care, 2(1), 55-65.

Scottish Government (2009) Prevention of Homelessness Guidance, Edinburgh. 

Scottish Government (2019). Youth homelessness prevention pathway, Edinburgh.

Scottish Government, 2019a, Education Outcomes for Looked After Children 2017/18.

Scottish Government, 2019b, Children’s Social Work Statistics 2017/18.

Scottish Govt. (2013) Staying Put Scotland: http://www.scotland.gov.uk/Resource/0043/00435935.pdf • Scottish Govt. 
(2013) Housing Options Protocols for Care Leavers http://www.scotland.gov.uk/Resource/0043/00435939.pdf

SBmelessness Gn ccotland: hp17/18.



40

13	 Appendices

13.1	 Appendix 1: Overview of progress in key areas



41

Cooking and Eating Well

Mental Health Cooking and Eating Well

Benefits Entitlement Debt Management
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